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How to Get Them Where I Think They Need to Go

Silence. Thought. Pencils whir and brush against lined paper. Eyes stare deeply at crisp, white blank sheets. Meandering pens form garbled, craggy words and chopped up sentences. Single words are halted by periods and commas. Heads bend sideways over tables. Elbows spread like wings alongside paper. Then scribbling letters slows. Eyes stare into space, fishing for one more idea. Pencils stop dancing, and then start again. Eyes flash at me, then back to papers and words. “Okay, finish writing the thought you were on,” I say, and let my right hand relax and dangle at my side. I just asked the 11th grade to freewrite.


My first experience freewriting was in 6th grade Language Arts, but since then I rarely have used freewriting, have not felt my hand tire from writing my thoughts nonstop, from letting the thoughts flood, lining up at the tip of my fingers on the pencil or keyboard to gush onto a page. In his early work on freewriting, Writing Without Teachers, Peter Elbow (1973) describes the process of freewriting: “The idea is simply to write for ten minutes…. Don’t stop for anything. Go quickly without rushing. Never stop to look back, to cross something out, to wonder how to spell something, to wonder what word or thought to use, or to think about what you are doing….The only requirement is that you never stop” (p.3). Freewriting was part of my 6th grade language arts teacher’s Creative Writing curriculum. I don’t remember any other teachers asking me to freewrite, although they did teach how to write an outline and how to brainstorm lists. Now, my first draft is prewriting; I let all thought spill onto the page, but not nonstop--I pause to think. And I always revise these drafts. I only started freewriting again in the past year, focused freewriting for an in-class exercise, which I found highly valuable. It helped me to not organize my thoughts as I wrote, which made me write down more of them. Then I drew on these and explored some of them in my longer piece. I had renewed interest in freewriting. It got me going deeper into thoughts and exploring feelings, as well as finding ideas I did not know I had until I wrote them on a page. One sentence built on another. My newly found interest made me wonder whether or not I should include freewriting in prewriting approaches I plan to teach future students, so I began my investigation into this topic for my action research project.

Initially I asked how focused freewriting helps or does not help student writers as a form of prewriting. As my research evolved, however, I realized that I really was examining how focused freewriting affects what students produce in later drafts, as well as the effects of other types of prewriting. I saw that there is a continuum of attitudes about freewriting, ranging from loving the freedom to hating the restriction it creates. I learned that many students prefer brainstorming lists, creating webs, writing an outline and composing a rough draft. I saw that freewriting has its benefits, but it is not the only prewriting approach to use. I chose to have students do personal writing, so their responses were based on that. I am not sure if these would be applicable addressing effects of freewriting on more formal writing. 


My study participants were fifteen 11th graders and one 8th grader (my case study subject) who attend a small, independent K-12 day school in rural central New Hampshire. The school has a unique need-blind admissions policy that allows for socioeconomic diversity not common in local private schools. All students in the high school have applied and been accepted by an eleven-member admissions committee. Its basis of selection is student writing answering, in cursive handwriting, eleven short-answer questions and one page-long essay question. Writing quality and self-introspection are the focus of evaluation for admission. Applicants are required to read “Toward the New Education,” a talk by Sant Kirpal Singh, a saint from India who helped found the school. The committee considers how interested prospective students are in attending, which is observed in the writing, a day-long visit and an interview with the high school dean and guidance counselor. Finally, students must sign an agreement with the school that they will abide by school rules; eat only vegetarian foods at school; not drink, smoke or do drugs at school; and spend a minimum of 2-3 hours on homework each night. High school seniors have a 100% college and university acceptance rate. Since it is a private school, students may be asked to leave if poor academic performance does not improve. Average class size in the middle and high schools is fourteen students. In this class over half the students are female and there is ethnic diversity not typical of this part of the state, where Caucasian students make up roughly 98% of all students. Nonwhite students make up about 30% of the class. Four of the students in the class are foreign exchange students.
It is important to note my “insider” status at the school: I attended it from kindergarten through twelfth grade; both my parents worked there while I attended
; I taught there for one year and still substitute regularly; my three children attend the school; and I have been an ardent supporter of it, visiting frequently over the years for numerous events. I am a familiar face to all staff, including my cooperating teacher, who had me as a student, and to many current students. While I personally knew only one 11th grader before entering this classroom, I have seen all of them at school before. My familiarity with the school and teacher gave me a comfort level I would not have felt elsewhere. Because of this I did not feel intimidated as I asked students to do my writing exercise. My comfort level might have helped them feel somewhat more at ease writing for me, and perhaps be more candid in their responses. It is possible our common thread of the school broke down some barriers
. 



Also important is that I am not their English teacher; I have worked in their classroom once a week since March. My non-teacher status could have made them respond more or less honestly than they would to their teacher. My unfamiliar status might have prevented them from opening up and telling how they truly view freewriting. Or it could have made them disclose negative feelings about it, since they had “nothing to lose”—my exercise was not part of the curriculum or looked at by their teacher. My researcher status and that their work could be subject to study also could have made them uncomfortable and caused anxiety, preventing honest and fully thought-out answers. One student remarked that being told her writing might be studied made it feel “less natural.” 

The 11th grade teacher informed me they have used focused freewriting and other prewriting techniques like listing and outlining throughout high school. In class I introduced the study and then explained what place-conscious writing is. I asked students to brainstorm a list of places from their lives and choose one to write on. Then I asked them to do a focused freewrite for ten minutes about the place, giving details and feelings they associate with it. Next I asked them to compose a longer piece of writing about the place. After ten minutes I asked students to write a reflection for five minutes on the effect of the focused freewriting on their longer piece. I asked them to break into groups of three to share their drafts and receive feedback. On a separate day I asked them to write for ten minutes on freewriting. I examined this data for each student, as well as the interview of my case study subject, an 8th grader
. 
It is important to note that in my study I did not ask students to do true freewriting, which Elbow describes. Since I gave them a topic it was a focused freewrite and goal-directed. Although I asked them to continuously write for ten minutes, their writing had to relate somehow to the place they chose to describe. Also, while I did not ask students to share their freewrites, I did ask them to share the longer pieces the freewrites began. Some found the focus helpful. Chelsea wrote, “Sometimes it is better to have guidelines, to have someone tell me exactly what to write or else I will sit there for the ten minutes trying to think of something interesting to say.” Ethan echoed her: “The free writing definitely made it easier to write about something. For me, I write better when I have a topic to write about. Even the smallest bits help, like writing about a place helped me get going.” However, writing teachers must consider the limitation of focusing, and of sharing. Fontaine (1991) writes, “Unfocused freewriting is the rawest, most unaffected form of freewriting; there are no constraints on privacy and no limitations on the writer’s freedom to choose content and style” (p.5). Fontaine’s Composition class does focused freewriting and shares it. Their writing has noticeably improved, but she asks, 

How important was it that the “freely” written text was, by teacher’s instruction… immediately connected to the essays students were writing, or that the students were writing public, not private, freewriting? Given what we know about freewriting at this time, we cannot say what is gained or lost by altering the freedom and privacy of freewriting. And consequently, we cannot be certain that our students will always attain the personal or intellectual rewards of freewriting that many teachers applaud. (p.5)
If students know beforehand, like the 11th graders did, that writing will be shared, topics and emotions could be altered to fit the audience. For students to gain the greatest personal reward—digging deeper into themselves--from it perhaps we should teach it in class and suggest it be used privately as prewriting. 
I want to give students a chance to explore the stories inside them with unfocused, truly free freewriting, but I think we also should convey the benefits of focused freewrites on a topic when one is assigned, how it can help them find topics and dig into a specific one more deeply. I found that it can help students find topics and find momentum as they begin to write. Sam discovered that freewriting about his chosen place was what got him going: “The free-writing exercise was helpful. It warmed up my free-writing mental facilities, before I wrote the piece, which was nice….Overall, the warm-ups smoothed and streamlined the process for me. Normally it takes me a while to think of a topic for my pieces.” Rief (2003) writes that once her middle school students have words on the page, making longer pieces from those words “is not as scary as staring down a blank sheet of paper” (Romano 2004, p.1).

DeMarco-Barrett (2005) explains that freewriting also enables us to write without worrying what it sounds like: “[it] is a superb inhibition remover. When you don’t stop to think about what you’re writing, your concern about whether it’s good or bad vanishes, and you begin to enjoy the process of writing for what it is: the laying of words on a page” (p.40). Romano (2004) claims, “Freewriting and quickwriting help students develop the habit of writing without hesitation” (p.2), a habit that could be especially useful when students lack confidence or experience. It would help young writers gain experience if we regularly asked them to freewrite, focused or unfocused, to get in the habit of writing without worrying how it sounds. Romano (2004) notes that Linda Rief (2003) has her students revise quickwrites into longer pieces, saying she “contends that frequent quickwrites build students’ confidence, develop their written fluency, and bring out every student’s inner writer” (p.1).
Some 11th graders found that while writing about their places they discovered more to write on as well. Mili wrote, “Free-writing helped me brainstorm a bit more than I usually would…. It helped me remember many things of the place that I didn’t know I remembered.” Haylee wrote, “I felt that it reminded me of more things about this place.” One thought led to another while they were writing. When I asked them to revise the freewrite, many students found that it led to what they wrote in the next draft about their places. Julia wrote, “Connections I saw were the parts about the people, the sense of feeling like I was coming home, walking down there. I just broadened and expanded on phrases I’d written in the freewrite.” Her freewrite reads, 
Lang’s: Sitting at the picnic tables in the grass, the small shack-like store in the middle of the parking lot. At a safe distance from my house, where I was born. Home of the $.50 mistakes. Summer walks with Alicia for ice cream. Rare flavors only there for a short period of time. Familiar faces. Sam & Dad, eating ice cream as the thunderstorm rolls in. Long Hill walk up to the House. Mint-chocolate chip doesn’t mix well with Heating vents. Small stomach=Lots of leftovers. Sorry sight in the winter. Habitual visits. Safe, No creepy strangers bothering us. Driving up the Main road, seeing the familiar ice-cream sign signaling that we’re almost Home.
Julia’s revised freewrite, done during the same class period, reads,

Driving up the road, Heading Home from school, tired, it’s been a long day. First sign that we’re almost Home: the perfectly swirled ice cream cone shaped sign at the bottom of the Hill. Parking Lots creating a horseshoe around the small building. Grass behind, safe Havens to eat our ice cream. Of course there is always the concrete out front, divided Neatly into rectangles by the grooves. Sturdy wooden tables sit on top of the concrete. We sit at these tables, waiting to hear our Number called. The two of us, No more than eight years old, finally trusted to walk down the steep Hill to the store below. It’s always there, Haunting us, beckoning us, tempting. So Lonely in the winter, boards cover the windows that House the familiar faces of the clerks. Silent Hopes for summer as we drive by, wishing we could walk and sit among total strangers and yet feel completely safe. We learned to always ask if there were any mistakes. We could only imagine a freezerful of messed up orders, just waiting for us. The best part of the mistakes? They were only $.50, No matter the size or type. They Had the most bizarre flavors, but we had to try theme at least once, we trusted them Not to let us down. Maple was the favorite experiment by far. Then we moved. We had to leave the familiar concrete and grass, tables sprawled between.

She goes more deeply into ideas put forward in the freewrite--the sign, comfort, sorry sign in winter, the $.50 mistakes—and seems to approach what the place-based piece could become: an exploration of her feelings about moving away from that familiar, comfortable place. Mullin (1991) found that “focusing form one freewrite to the next helps writers find out what they really want to write” (p.146). She studied how it helped her Composition students find where they were going in their writing by having them write for a set time, and then choosing a sentence or phrase from that to use for a second focused freewrite. She “wanted to see whether this technique, part of Elbow’s ‘open-ended writing process,’ did in fact help students move toward what they really were ‘needing to write’ (p.51)” (p.144). She notes that students said they “felt more sure of what they were saying” in the second writing (p.145). 
Outrunning Perfectionism

DeMarco-Barrett (2005) notes, 

While the blank page and lack of time are both obstacles to writing, there’s another, more insidious threat to the beginning writer: perfectionism. For some reason, new writers believe they should be better than they are, that the words should flow perfectly from the start…. You sit down to write and as the words begin to flow, you start to judge them. You cross out words or delete them. You fuss with sentences before they’ve even been written…. (p.39)

Since freewriting allows for misspellings and grammatical errors, it also can help writing flow for students who might otherwise feel bogged down by having to write and edit simultaneously.  When I asked the 11th graders to freewrite, one student told me it would be messy and full of spelling errors. I told him not to slow down for these, but he and others knew I would read the freewrites, so they might have slowed down their thought processes to worry about audience and for me to have an easier time reading. Elbow (1973) writes, “Almost everybody interposes a massive and complicated series of editings between the time words start to be born into consciousness and when they finally come of the end of the pencil or typewriter onto the page…. Many people are constantly thinking about spelling and grammar as they try to write” (p.5). Leiknes (2004) believes that freewriting is a good way to distract the part of our mind that wants to hesitate to make corrections or think words out more before putting them to paper: “The left brain, the voice telling you that you are lousy at spelling, that you need to start organizing and making poignant metaphors, can be quieted only by distraction. Freewriting does this but it takes a little faith and a lot of hard work” (p.2). If students have faith that the process of freewriting will help them say what they mean, I believe they can benefit from it. But how difficult is having faith in freewriting when students have been taught for years by red marks on papers that error-free writing is so important? Elbow (1973) also notes, “But it’s not just ‘mistakes’ or ‘bad writing’ we edit as we write. We also edit unacceptable thoughts and feelings, as we do in speaking” (p.5). Linda Rief (2003) uses quickwrites to teach her middle school language arts class to “launch their inner voices and outrun the inner censor” (Romano 2004, p.1). 

Some 11th graders were able to let go of editing as they wrote, to find benefits, although I wonder if they edited thoughts and feelings they deemed unacceptable. Mili wrote, “Since it wasn’t a good copy, I felt much more comfortable with writing just what came to mind instead of having to process so much.” I wonder what “process” means: sentence construction, filtering words for her audience, mechanics, spelling, etc. Freewriting helped her escape whatever the inhibitor was. Sanskriti wrote, “Free-writing really helps me because it is easier for me to catch my grammatical errors when I check the writing once I am done.” She likes the freedom to wait on editing until she has written her thoughts, which hopefully are written uncensored. Both Sanskriti and Mili are exchange students but fluent in English. Sanskriti learned to write in English first and speaks it and Hindi equally at home. However, since both students also speak a non-English language with family and friends, not having to worry about English grammar and spelling a could have been a more freeing experience than it was for classmates who only speak and write in English. 
Generation


When students are able to write free from inhibition and censorship, even if the freewriting is goal-directed, it can help them dig deeper into their thoughts and let one thought build on another. Chelsea wrote, “I’ve always enjoyed freewriting because it gives me a chance to choose which direction I want to take my writing in. From these few ideas I usually find others and it is, essentially, a free period without restrictions.” Elbow (1973) explains, “Freewriting and exploratory writing… are almost invariably productive because they exploit the autonomous generative powers of language and syntax to get yourself writing in an exploratory but uncensored fashion, the ongoing string of language and syntax itself becomes a lively and surprising force for generation. Words call up words, ideas call up more ideas” (Embracing Contraries, p.59). Dalton wrote, “I like freewriting…because it showed me a place that lingered in the back of my mind which I had forgotten about. Yet it was one of the warmest, kindest and peaceful places I had ever been.” From observing his students, Romano (2004) also has observed that freewriting generates a flow of words: “Once students allow themselves to enter a flow of language, they begin thinking in a concentrated way that only systematic use of language makes possible. Language is generative. We put down words and those words lead to more words—maybe not the perfect words, but words that reflect thought, words that can be shaped to better communicate what we want to say…” (p.2). 
However, for some students freewriting neither seems generative nor shows development from one draft to the next. Leslie admitted that it “helped bring up new memories that I might not have thought about, had I been writing a specific, more formal piece.” But “The negative side of it was that I felt like when I was writing the 2nd—more composed piece, that I was just rewriting what I said in my freewrite—but in a nicer way….it made the process more boring.” She does not see any evolution in her freely written thoughts except that they were written “in a nicer way.” Indeed, I was in Leslie’s sharing group and she told me she preferred to share her freewrite because she liked it better than the longer piece. In her study, Mullin (1991) found that in three sets of freewriting, the second freewrite based on an idea from the first “more or less repeated the ideas of the first” (p.145).
WAIT! (and Pause)


So, freewriting, even focused freewriting, can help writers find topics, get started, outrun the inner thought censor and editor, become less inhibited, find deeper meaning and discover what we want to say. But what about writers who are not affected by freewriting in these ways? What about those who are bored working from a freewrite or just repeat ideas without expanding on them in a subsequent draft? Is there a better way to get these writers writing? What about those who do not like to freewrite? Their attitudes toward freewriting suggest there are other effective prewriting strategies and that some strategies work better than freewriting for some people. People vary in the types of prewriting they need, as Whitney (1991), a writing teacher, explains in his essay, “Why I Hate to Freewrite” contained in a book of essays about freewriting. Whitney believes the pauses he makes before he decides what to write next are “essentially generative” (p.215). He writes, “I need to pause frequently when writing” (p.215). While his belief contrasts with Elbow’s contentions about the benefits of writing nonstop, it shows the wide range of writing processes that exist. Whitney writes why he prefers not to freewrite: “When freewriting…I force myself to keep going (and “force” is exactly what it feels like) even when I feel a need for one of these pauses. To force myself to keep going is to disconnect myself from something—an inner sense, meaning, that from which writing is made….I feel a great deal of stress while doing this, a sense of pressure and a sense of coercion, mechanistic and unyielding…. (p. 216). Lianna expressed the same attitude: 
When I want to write something I need to think on it for a couple days, because typically when I write something w/out giving it more than 15 min. thought, it turns out pretty awful. Freewrites are great in class, don’t get me wrong. I just think that it doesn’t work all the time. I always try to bring ideas that I think are interesting…. In class it’s hard sometimes to concentrate fully; it’s like here’s something, now ready set go for 5/10 minutes. I hate that feeling of being under a time crunch, and seeing other ppl. w/huge paragraphs while I’m still plodding along at sentence three…. Stream of thought sometimes works well, but I tend to get my best ideas when I’m alone thinking and turning ideas around in my head. In class I rarely write very well.
Whitney writes further, “In short, for writers like me there is nothing free about it; ‘freewriting’ is a singularly inappropriate name. The entire experience is, and always has been, dominated by an overbearing feeling of coercion” (p.217). For writers like Lianna and Whitney, time and lots of it to think about a topic seems more beneficial than writing everything they think of in a very short amount of time. Lianna also needs a private, relaxed atmosphere in which to write. This shows the spectrum of prewriting needs. Leiknes (2004) writes that her students sometimes spend their whole freewriting time in a difficult search for what to say. She compares students’ freewriting to searching for rocks in a quarry to chip at, which will eventually become a sculpture or final draft: “…some are still in the quarry, walking around aimlessly, looking at the rocks. Or worse yet, some of them are standing in the quarry, angry that they are there, ready to go home, and unwilling to even search. Freewriting takes practice and habit. It is hard work writing about nothing, but it is an imperative part of discovering what you want to say” (p.2). Lianna and Whitney show that freewriting might not help all writers, that there are other ways to find what you want/need to say. Freewriting does work the way Elbow says it should for many people, but if students are not writing during this time, or worse yet if they are angry about freewriting, it does seem forced and coerced. Would another strategy not suit them better?
Other Vehicles

In an interview I discussed prewriting with my case study student, Marc, an 8th grader whose mother is a writing teacher. He explained that sometimes he starts with freewriting when he has an open-ended assignment, but he doesn’t always like how these end up. To prewrite he usually takes time to think about a topic, then brainstorms lists: “I write what I want to do in my writing in my mind and then brainstorm characters, time periods and fictitious creatures.” Sanskriti, in 11th grade, wrote that she also uses time and then brainstorms webs for prewriting: “I spend 10 to 15 minutes thinking about it [a topic]…. As soon as I get any words or phrases or ideas, I put it in a random space on the paper and make a web chain. This is the brainstorming part which….helps me to organize my notes better.” 

I asked Marc why teachers ask students to freewrite, and he answered, “To let everyone relax and let everyone do what they want to do and how they want to do it.” But while freewriting might allow some students write what they want to write and relax in class, it is not how everyone wants to approach writing. Haswell (1991) writes that “the same piece of writing can be both ‘chaotic’ and ‘coherent’ because not everyone shares the same definition of organized” (p.35). For some students writers freewriting is an organized enough composition of thoughts to work off, but for others it’s not. For many of the 11th graders, “freewriting” took the form of a list, either because they are more familiar with listing or this was how they could organize the chaos of thoughts about their place. Chelsea’s freewrite looks like a brainstormed list, complete with bullets:


· the smell of warm wood wafting from broken, vandalized windows.

· chipped bricks crumbling away from set cement.

· large plywood doors on rollers.

· bulletholes; pock marks in walls.

· clear, dingy plastic feebly attempting to patch shattered windowpanes. 

Sam’s freewrite looks like a free-associative list in paragraph form: “Mary lynn’s cabin, up in the White mtns, out of the way, off the beaten path, wild yet serene, cool, buggy…fishing in the rivers, cookouts, grilling food cooking fish, french fries made by me, marshmellows, lower falls + swimming the falls, biking around, breezy, warm, carefree, life as it should be, reading books.” There seems to be a fine line, if any, between freewriting and free-associative listing used in Sam’s freewrite. Perhaps to Elbow freewriting is made up of sentences instead of just words and phrases. Free-associative listing can serve the same purpose as freewriting if it makes students dig deeper, since they are still writing down whatever comes into their mind. But listing to outline does not; it does not dig deep in the same way. For some students it might seem less intimidating to know they can make a free-associative list of words and phrases in any form they choose, instead of feeling they have to compose full sentences. 

Elbow (1973) suggests, “The reason it feels like chaos and disorientation to write freely is because you are giving up a good deal of control. You are allowing yourself to proceed without a full plan—or allowing yourself to depart from whatever plan you had” (pgs.31-32). Julia seemed to see her freewrite as chaotic: “I thought that I just connected ideas that I’d brainstormed. The freewriting was more of spitting out ideas, and then I thought of my place connecting all the lines, like making a spider web out of a scatter plot.” And she describes her prewriting preference: 
Outlining always helped me focus more on my writing and making my point rather than go off on tangents. Maybe I should brainstorm more ideas before other papers, there’s an idea… But I think the brainstorming was useful and helped give my piece direction. When we were brainstorming, I thought of so many more ideas and places etc. than I would’ve. I never would have thought about writing a piece about the ice cream store by my old house.

Ironically, as she spits out ideas about freewriting, this self-proclaimed outliner’s ideas are scattered and free enough to reveal to her that there is more than one prewriting approach to use per person and per composition. Outlining helps her focus, but maybe the tangents are what her writing needs as well. When she is not focused (as here in this freewrite) she realizes chaotic thought, which helped her think of many more ideas than she would have, actually gave focus to her piece. Maybe she saw by doing this exercise that she could freewrite first, and then outline, that both approaches are useful. They use different parts of her brain. Freewriting opens her up to thought exploration, and outlining narrows thoughts down to what she wants to say.
The Rough Draft as Prewriting
In my own prewriting, which most often takes the form of the first draft, I have found it most helpful to use a variety of techniques. Considering rough drafts as prewriting may be problematic, but I think this is only so when students do not revise it and turn it in as a “final” draft. First drafts can be an amalgamation of prewriting techniques. Sometimes I freewrite (nonstop) for a few minutes, letting my thoughts flow. Then I stare at the screen, pausing and thinking. Sometimes I type a list of points to make on the same page as the freewriting. This patchwork of prewriting is effective for me. I use ideas in the rough draft to commence another draft, again using several techniques. Some ideas I initially paused minutes to write in the first draft are ones that make my thoughts stream so rapidly in the second draft that my typing fingers cannot keep up. Siera wrote, 
The free writing is fun because it helps you organize your thoughts, It allows you to do a sort of rough draft and then as you are writing you can use the freewrite as a guideline. I like doing free writes because you just write and it doesn’t really matter. It’s almost like you are creating the structure to your own piece. I think it helps you get a better idea of what you want to write about. 
Quick spurts of streaming thought as she freewrites creates structure, a “guideline.” And this structure can form the rough draft, the writing guide that leads to more developed drafts. Ethan wrote, “The freewriting part helped give structure to the description [of the place]. Instead of thinking of stuff as I went along (which normally results in a lot of added in pieces) I actually had an outline. Grace described, after composing her longer draft (which worked off the freewrite), “I really feel like I was still free writing. The way I work with my descriptive writing is by just letting it all flow out and then when I am completely finished with that then I will go back in and add or remove things.” She seems to prefer a longer rough draft for prewriting, and revising that. Similarly, Kari wrote, “The freewriting [was] not helpful because the way I think is I just start writing.” A rough draft, can be a longer form of prewriting, but it serves the same function of putting initial ideas on a page. And its probably longer length can help writers by serving as a structure guide or outline. I feel it should be revised, though, which I will teach my students.
My research shows me that freewriting, while beneficial for some writers, is not the only prewriting technique, and that it can be used alongside others, as it often is in the form of a rough draft. There is a continuum of needs and ways to prewrite. Moffett (1982) writes that “What really teaches composition—“putting together”—is disorder” (Moffett p.233 in Belanoff p.22) and that “Writing is “the ascent from chaos to cosmos…. Writing is hauling in a long line from the depths to find out what things are strung on it. Sustained attention to inner speech reveals ideas one did not know one thought, unsuspected connections that illuminate both oneself and the outside objects of one’s thought”” (pgs.234-5). To find meaning in chaos my study convinces me we need to do prewriting. I plan to teach my students that prewriting is fundamental, regardless of the form it takes, to the writing process. However we get to the “cosmos” is acceptable, but the reason writers write is to get there. In some way student writers need to open up and uncover ideas in their minds. Freewriting provides one means of doing that. It helps writers dig deeper, to find what we want to say and make meaning from that in later drafts. The long line students use to haul things up from disorder in their minds could take various forms of prewriting. But it must allow sustained attention to inner speech, to the subconscious mind, and relax controls, to reveal ideas they do not know they have. 
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